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Abstract 

his research paper critically reviews the 
literature on the correlation between teacher 
empathy and learner engagement in English as 

a Foreign Language (EFL) learning environments. Multiple 
studies consistently provide extensive evidence supporting a 
positive and significant relationship between teacher 
empathy and learner engagement. The impact of teacher-
learner rapport on enhancing learner engagement has been 
consistently demonstrated. Empirical studies highlight the 
crucial role of teacher empathy in fostering learner self-
confidence within educational settings. The literature review 
emphasizes the importance of creating a positive classroom 
atmosphere through empathy, sympathy, and kindness, 
which contribute to increased learner motivation and active 
participation. Moreover, research indicates that teacher 
empathy effectively reduces stress levels, positively 
influencing learner engagement. However, the impact of 
teacher empathy on student engagement in online learning 
contexts has been relatively neglected in the research 
literature. Further investigations are needed to explore the 
complex connections between positive psychological 
constructs and teachers' emotions in online learning 
environments. In conclusion, this research paper provides 
valuable pedagogical insights for learners and teachers in 
academic settings. It underscores the significance of teacher 
empathy in fostering learner engagement and highlights the 
need for future research to delve deeper into the relationship 
between positive psychological factors and teachers' 
emotions. 
Keywords: Teacher empathy; Teacher-student rapport; 
Positive environment; Learner engagement 
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Introduction 
In recent years, there has been a growing interest in 

exploring the role of teacher empathy in fostering student 

engagement in English language classes. Empathy, 

regarded as a crucial element of emotional intelligence, has 

consistently shown a positive and significant association 

with learner engagement in the existing literature. Research 

studies have provided evidence that teacher empathy 

contributes to learner self-confidence, motivation, and 

reduced stress levels, ultimately enhancing learners' level 

of engagement (Aldrup et al., 2022). The English language 

classroom has been recognized as a dynamic platform for 

cultivating empathy, prompting universities to increasingly 

focus on developing empathy among students through 

customized educational content. However, the impact of 

teacher empathy on student engagement in online learning 

environments has received limited attention in the research 

literature (Wang et al., 2022). Therefore, this paper aims to 

examine the relationship between teacher empathy and 

learner engagement in English language classes and 

provide pedagogical implications for fostering engagement 

among learners and teachers in academic contexts. 

Emotions play a pivotal role in shaping the behaviors of 

instructors in educational settings. Extensive research has 

explored the realm of teacher emotions and their influence 

on learners' academic achievement and engagement (Xie & 

Derakhshan, 2021). For language teachers, it is crucial not 

only to possess language proficiency, effective 

instructional design strategies, assessment skills, and the 

ability to utilize teaching aids but also to foster a positive 

relationship with learners by acknowledging their positive 

and negative emotions (Liu, 2016). When learners perceive 
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a lack of connection with their instructors, their perception 

of educational effectiveness tends to diminish (Moore & 

Kearsley, 2004). Conversely, learners are more likely to 

actively engage in the classroom when they have a positive 

and close rapport with their teacher (Richardson et al., 

2012). Therefore, establishing a strong teacher-learner 

rapport, particularly through teacher empathy, can 

significantly enhance learner engagement within the 

classroom context. Moreover, engagement, recognized as a 

fundamental construct in positive psychology, has garnered 

considerable attention from researchers striving to improve 

learning outcomes and cultivate supportive learning 

environments (Wang et al., 2021). 

Seligman (2011) introduced the PERMA framework, a 

fundamental concept in positive psychology. It comprises 

five dimensions: positive emotion (P), engagement (E), 

relationships (R), meaning (M), and accomplishment (A). 

Positive psychology aims to nurture these dimensions in 

individuals. However, previous research has predominantly 

concentrated on positive emotional constructs to enhance 

language processing among learners (Fang and Tang, 

2021). This study seeks to investigate the existing literature 

on the impact of teacher empathy on learner engagement. 

The significance of this research lies in its contribution to 

increasing teachers' awareness of both their positive and 

negative behaviors and how they influence learners' 

willingness to actively participate in educational settings 

Review of the Literature 

The Concept of Empathy 

Empathy, as defined by Eisenberg et al. (2014), refers to 

the ability of individuals to understand and share both 
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negative and positive emotions experienced by others. 

Weisz and Cikara (2021) further emphasize that empathy 

involves comprehending individuals' opinions, emotional 

states, and attending to their well-being. It is considered a 

significant component of interpersonal behaviors, as 

highlighted by Amicucci et al. (2021). According to Baron-

Cohen and Wheelwright (2004), individuals who are 

empathic demonstrate effort and persistence in discerning 

others' thoughts and responding to them. Empathy, as an 

inner feeling, enables individuals to predict the behaviors 

of others. Cialdini et al. (1997) assert that empathy 

encompasses specific abilities rather than mere attitudes. 

Mercer and Reynolds (2002) conceptualize empathy as a 

multidimensional construct comprising ethical, cognitive, 

emotional, and interactional components, which has been 

theorized across various fields. 

Empathy can be categorized into two primary types: 

cognitive and affective, as described by Stojiljkovic et al. 

(2012). Cognitive empathy pertains to understanding the 

emotional experiences of others, while affective empathy 

involves sharing their emotional experiences. Although 

cognitive and affective empathy are distinct, research has 

demonstrated a notable correlation between them. Tusche 

et al. (2016) observe that individuals with autism often 

exhibit deficiencies in cognitive empathy, while those with 

psychopathy display deficits in affective empathy. 

Empathy is widely acknowledged as a valuable social-

emotional skill for interpersonal interactions, as 

highlighted by Eisenberg et al. (2014). Moreover, research 

suggests that empathy can serve as a predictor of 

individuals' psychological well-being within educational 

settings (Vinayak and Judge, 2018; Wang and Guan, 
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2020). The ability to consider others' perspectives, a central 

component of empathy, is associated with a reduction in 

egocentric self-focus and contributes to enhanced well-

being (Gazzaniga, 2008). Furthermore, teachers' empathy 

has been found to reduce their stress levels and promote 

their psychological well-being (Rajabi and Ghezelsefloo, 

2020). The positive correlation between self-compassion 

and psychological well-being has also been supported by 

Wang et al. (2022). 

In a nutshell, empathy is a valuable skill that 

encompasses the comprehension and sharing of others' 

emotions and perspectives. It comprises both cognitive and 

affective components, which are vital for successful 

interpersonal interactions. Empathy has a significant 

impact on individuals' psychological well-being, 

particularly within the educational context, where teachers 

who demonstrate empathy experience reduced stress and 

improved psychological well-being. Additionally, 

cultivating self-compassion has been demonstrated to 

enhance overall well-being. Recognizing the role of 

empathy can inform the development of effective 

interventions aimed at promoting positive social and 

emotional outcomes. Prioritizing empathy-building 

practices and fostering self-compassion can enhance well-

being and facilitate positive social interactions. 

Teacher Empathy 

Empathy holds significant value in diverse professional 

domains, including education, medicine, and social work, 

due to its essential role in interpersonal interactions 

(Stojiljkovic´ et al., 2012). Both the cognitive and affective 

dimensions of empathy are crucial for occupations that 
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involve providing emotional support to individuals within 

the community. While extensive research has examined 

empathy in the context of psychoanalysts and physicians, 

the investigation of teacher empathy has received 

comparatively less attention (Hen, 2010). Nevertheless, 

studies have underscored the significance of empathy in the 

development of both teachers and learners, encompassing 

ethical, communal, and educational aspects (Arghode et al., 

2013). 

Rogers (1995) emphasized the profound impact of 

teacher empathy on the learning process, stating that when 

teachers possess the ability to understand students' 

reactions from their perspective and demonstrate sensitive 

awareness of the educational dynamics, it significantly 

enhances the likelihood of effective learning. Tettegah and 

Anderson (2007) defined teacher empathy as the capacity 

to engage with learners' concerns, comprehend their 

viewpoints, and perceive situations through their eyes. 

Furthermore, Cooper (2010) revealed that teachers can 

foster an educational environment by addressing learners' 

needs and responding to their apprehensions. In a study 

investigating empathic teaching, Ikiz (2009) found that 

empathic teachers effectively manage learner aggression, 

enhance learners' psychological well-being, and mitigate 

violent behaviors. Serbati et al. (2020), focusing on 

exceptional instructors, emphasized the significance of 

teacher empathy, teacher motivation, and learner 

cooperation as valuable factors in teaching exceptional 

learners. 

Teacher empathy is influenced by various factors, 

including gender (Pidbutska et al., 2021) and attitude 

(Parchomiuk, 2019). Klassen et al. (2017) identified a 
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positive correlation between personality traits, such as 

teacher agreeableness, and teacher empathy, thereby 

enhancing effective teaching practices. In examining the 

relationship between teachers' cognitive empathy, 

mindsets, and job burnout, Wink et al. (2021) discovered 

that teachers with higher levels of cognitive empathy tend 

to hold positive mindsets regarding learners' performance 

and effectively manage challenging behaviors. 

Additionally, these teachers demonstrate a greater 

propensity for utilizing problem-solving strategies and 

experience lower levels of job burnout in educational 

settings. Another study conducted by Hassanpour 

Souderjani et al. (2021) emphasized the importance of life 

satisfaction in fostering teacher empathy, suggesting that 

creating conducive conditions can contribute to its 

enhancement. Furthermore, Zhu et al. (2019) found a 

positive association between teachers' professional identity 

and teacher empathy. 

The study conducted by Salem and Tabatabaei (2015) 

provided empirical evidence supporting a significant 

correlation between the emotional intelligence of English 

as a Foreign Language (EFL) teachers and their ability to 

demonstrate empathy in the classroom. Additionally, 

Csaszar et al. (2018) identified teacher compassion as a 

mediating factor in the relationship between teacher 

empathy and apprehension. 

Cooper (2004) asserted that teachers who possess high 

levels of empathy play a crucial role in fostering learners' 

self-efficacy and motivation. Supporting this notion, Hen 

(2010) conducted a study that revealed instructors with a 

strong sense of self-efficacy exhibit significantly higher 

levels of empathy and optimism towards students with 
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special needs in mainstream classrooms. Similarly, Lam et 

al. (2011) found a notable positive correlation between 

empathy and the establishment of a positive teacher-learner 

rapport among science teachers in educational settings. 

Gandhi et al. (2021) argued that teacher beliefs hold 

significant influence in shaping teacher empathy and 

motivation. Moreover, Weisz et al. (2021) observed that 

teachers who believe in the malleability of empathy exhibit 

fewer offensive behaviors and demonstrate higher levels of 

empathy. Goroshit and Hen (2016) conducted a study that 

demonstrated a significant relationship between instructors' 

self-efficacy, emotional self-efficacy, and teacher empathy. 

They further revealed that teacher self-belief acts as a 

mediating variable in the association between teacher self-

efficacy and teacher empathy. 

In summary, cultivating empathy in teachers is essential 

for creating positive learning environments and promoting 

student well-being. Understanding the factors that 

influence teacher empathy can help inform strategies and 

interventions aimed at enhancing empathy among 

educators, ultimately benefiting both teachers and learners 

in educational settings. Further research is warranted to 

explore additional variables and investigate the long-term 

effects of teacher empathy on student outcomes. 

Learner Engagement 

Lamborn et al. (1992) define engagement as the 

psychological effort and investment exerted by learners to 

acquire, understand, or master the skills, crafts, or 

knowledge promoted by the coursework. In contrast, 

Skinner et al. (2009) characterize learner engagement as 

the quality and quantity of students' participation and 
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connection with the educational endeavor, encompassing 

activities, values, individuals, aims, and the learning 

environment itself. Lei et al. (2018) emphasize that learner 

engagement reflects the efficient use of time by learners in 

engaging in educational tasks and activities. Similarly, 

Chang et al. (2016) portray learner engagement as the 

extent of involvement and energy devoted by learners to 

educational projects in face-to-face or digital learning 

settings. Within the realm of language education, 

investigating engagement provides valuable insights into 

learners' thoughts, beliefs, and emotions within 

instructional contexts (Oga-Baldwin, 2019). 

Hiver et al. (2021) contend that learner engagement is a 

multifaceted construct that encompasses emotional, 

cognitive, and behavioral dimensions. They argue that 

learners can engage not only physically but also 

cognitively by actively completing language learning 

assignments, and these dimensions interact to shape 

learners' attitudes and optimism toward the learning 

process. Dincer et al. (2019) assert that behavioral 

engagement involves activities such as task completion, 

classroom participation, and interactive exchanges with 

teachers through questioning and answering. Mercer 

(2019) underscores the distinction between the behavioral 

dimension of engagement and motivation. Emotional 

engagement, as defined by Dincer et al. (2019), pertains to 

learners' emotional reactions within the classroom context. 

Furthermore, cognitive engagement refers to learners' 

inclination to employ complex learning strategies rather 

than relying on simple ones (Dincer et al., 2019). 

Reschly et al. (2020) put forth the argument that there 

exists a significant correlation between behavioral 
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engagement and both cognitive and affective engagement. 

Building upon this concept, Reeve (2013) expanded the 

framework of engagement by introducing agentic 

engagement as a fourth dimension of this construct. Reeve 

and Tseng (2011) provided a definition of agentic 

engagement as an active and constructive contribution 

made by students within the instructional process they 

receive. Reeve (2013) further characterized agentic 

engagement as a proactive, intentional, collaborative, and 

constructive pathway that students initiate to enhance their 

academic achievements. In a study conducted within 

Chinese educational contexts, Guo (2021) discovered that 

Chinese English as a Foreign Language (EFL) learners 

demonstrate cognitive, behavioral, and emotional 

engagement in their learning environments. However, the 

study revealed a lack of agentic engagement displayed by 

these learners within the educational settings. 

Numerous studies have investigated the connection 

between engagement and various positive psychological 

factors, such as grit, well-being, foreign language 

enjoyment, hope, and motivation. Yang (2021) conducted a 

study focusing on English as a Foreign Language (EFL) 

learners, revealing a significant correlation between grit, 

well-being, and engagement. The findings suggested that 

EFL learners with high levels of grit and engagement also 

tend to experience higher levels of well-being. Robinson 

(2015) explored the relationship between engagement and 

grit in nursing students, demonstrating a notable 

association between course engagement and students' grit. 

Additionally, the study identified a significant correlation 

between persistence of effort and learners' behavioral 

engagement. 
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O'Neal et al. (2019) compared the grit of elementary 

learners with their emotional engagement, operationalizing 

emotional engagement as learning enjoyment. Their study 

proposed that motivation plays a significant role as a 

mediator in the relationship between grit and emotional 

engagement. Derakhshan (2021) argued that learners with 

high levels of grit in language learning often evaluate their 

own activities, leading to increased academic engagement 

and enjoyment. Gallagher et al. (2017) emphasized the 

significance of hope in enhancing learners' academic 

success and highlighted a positive correlation between 

hope and engagement in English courses. Reilly and 

Sánchez Rosas (2019) suggested a significant correlation 

among language learning enjoyment, hope, and 

engagement, with higher proficiency learners displaying 

greater levels of engagement, enjoyment, and hope, while 

lower proficiency learners exhibited more apprehension 

and hopelessness. 

Eccles (2016) proposed that academic engagement has a 

positive and significant relationship with academic 

achievement and resilience. Oga-Baldwin and Nakata 

(2017) discovered a strong correlation between 

engagement and intrinsic motivation, while observing a 

negative correlation between engagement and extrinsic 

motivation. Their study also indicated that male learners 

tend to be less engaged in the classroom and have lower 

intrinsic motivation. Ryan and Deci (2017) found that 

engagement enhances a self-determined motivational 

orientation. Peng (2021) regarded learner motivation as a 

prerequisite for engagement and academic achievement. 

Lin (2012) emphasized the influence of learners' cultural 

and educational backgrounds, as well as teachers' attitudes 
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toward learners, on their academic engagement and 

motivation. 

Ghelichli et al. (2022) conducted a study that revealed 

significant connections between language learning 

motivation and each aspect of learner engagement. 

Specifically, they found the strongest correlation between 

cognitive engagement and language learning motivation. In 

a separate investigation exploring the relationship between 

negative emotions and learner engagement, Zhao et al. 

(2021) discovered a noteworthy correlation between 

learner academic engagement and mindset. The study also 

highlighted the mediating role of stress, a negative 

emotion, in the association between learning engagement 

and growth mindset. 

The instructional methodologies employed by teachers 

also play a crucial role in fostering academic engagement. 

Guilloteaux (2016) argued that learners' engagement is 

influenced by various factors, including their background 

level, task type, task difficulty, instructors' methodology, 

motivation, and teaching style. Hung (2015) contended that 

outdated teaching approaches such as memorization and 

rote learning significantly contribute to learners' 

disengagement, suggesting the adoption of flipped 

instruction as a viable solution. The teaching style 

proposed by Grasha (1996) and the findings of Shaaria et 

al.'s (2014) study both indicated a positive correlation 

between teaching styles and learners' academic 

engagement. Furthermore, Ghaznavi et al. (2021) 

examined the role of teaching multiple intelligences in 

promoting learner engagement and found that this 

approach enhances learners' multiple intelligence, 

subsequently fostering their academic engagement. 



JRCIET        Vol. 9,  No. 2    July    2023 
 

 
89 

 Journal of Research in Curriculum, Instruction and Educational Technology 

Learner engagement has gained recognition as a crucial 

factor in addressing various educational challenges, 

including low achievement, high dropout rates, and 

increased levels of learner fatigue and aggression 

(Boekaerts, 2016). Drawing upon self-determination 

theory, Chen et al. (2021) argued that the interaction 

between contextual characteristics and learners' 

psychological needs significantly influences learner 

engagement within an educational environment. Hospel 

and Galand (2016) emphasized the pivotal role of 

instructors in facilitating the fulfillment of learners' needs 

and promoting engagement through autonomy support. 

They suggested that the autonomy support provided by 

instructors positively impacts learners' engagement. Reeve 

and Shin (2019) similarly found that instructors' autonomy 

support serves as a significant predictor of learners' 

engagement. Additionally, Noels et al. (2019) confirmed a 

positive and significant correlation among engagement, 

motivation, autonomy, and competence. 

The choice of teaching methodologies by educators has 

a profound impact on academic engagement. Guilloteaux 

(2016) highlighted various factors that influence learners' 

engagement, including their background level, task type, 

task difficulty, instructors' methodology, motivation, and 

teaching style. Hung (2015) argued that outdated 

approaches like memorization and rote learning are strong 

indicators of learners' disengagement and suggested the 

implementation of flipped instruction as a viable solution. 

Both Grasha (1996) and Shaaria et al. (2014) discovered a 

positive correlation between teaching styles and learners' 

academic engagement. Additionally, Ghaznavi et al. (2021) 

explored the role of teaching multiple intelligences in 
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enhancing learner engagement and found that this approach 

not only improves learners' multiple intelligence but also 

fosters their academic engagement. 

In recent times, learner engagement has emerged as a 

critical factor in addressing various educational challenges, 

such as low achievement, high dropout rates, and increased 

levels of learner fatigue and aggression (Boekaerts, 2016). 

Utilizing self-determination theory, Chen et al. (2021) 

argued that the interplay between contextual characteristics 

and learners' psychological needs significantly influences 

learner engagement within an educational context. Hospel 

and Galand (2016) emphasized the pivotal role of 

instructors in meeting learners' needs and promoting 

engagement through the provision of autonomy support. 

They asserted that instructors' autonomy support positively 

impacts learners' engagement. Reeve and Shin (2019) 

similarly found that instructors' autonomy support serves as 

a significant predictor of learners' engagement. 

Furthermore, Noels et al. (2019) confirmed a positive and 

significant correlation among engagement, motivation, 

autonomy, and competence. 

In conclusion, learner engagement encompasses 

cognitive, behavioral, emotional, and agentic dimensions, 

reflecting effort, participation, and connection with 

education. It is linked to positive psychological factors and 

associated with academic achievement, resilience, 

motivation, and self-determination. Instructional 

methodologies play a crucial role, with outdated 

approaches hindering engagement and innovative methods 

enhancing it. Teachers' autonomy support is vital in 

meeting learners' needs and fostering engagement. Efforts 

should focus on creating conducive learning environments 
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to promote engagement, motivation, autonomy, and 

competence, optimizing teaching practices for improved 

educational outcomes. 

The Role of Teacher Empathy in Learner Engagement 

The subject of teacher empathy and its impact on learner 

engagement is of significant importance in the field of 

education. Learner engagement refers to the level of 

psychological investment and commitment exhibited by 

students in acquiring, comprehending, and mastering the 

skills, crafts, or knowledge emphasized in their 

coursework. Teacher empathy, on the other hand, plays a 

critical role in the ethical, communal, and educational 

growth of both teachers and learners. Empathic teachers 

possess the ability to reduce learners' aggression, enhance 

their psychological well-being, and minimize incidents of 

violent behavior. 

Several factors including gender and attitude have been 

found to influence empathy levels. Teachers with higher 

levels of cognitive empathy tend to employ problem-

solving strategies and experience reduced levels of job 

burnout within educational contexts. In the medical 

domain, the cultivation of empathy among future 

healthcare professionals is of paramount importance. 

However, the concept of clinical empathy remains poorly 

defined, and measurement methods for its enhancement are 

unclear. Therefore, it is imperative to investigate the 

correlation between teacher empathy and learner 

engagement to facilitate the implementation of effective 

instructional interventions. This will help to promote 

positive learning outcomes and facilitate the growth and 

development of both teachers and learners. 
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Various moral values and qualities, such as teacher 

empathy, sympathy, tolerance, kindness, and justice, are 

integral components of teacher-learner relationships within 

instructional frameworks (Campbell, 2003). Roorda et al. 

(2017) found that positive and emotional connections 

between teachers and learners significantly influence 

learners' academic accomplishments. Several studies 

(Wang & Guan, 2020; Xie & Derakhshan, 2021; Wang et 

al., 2022) have demonstrated that fostering positive 

teacher-learner rapport can inspire motivation and 

engagement in learning. Furthermore, Vandenbroucke et 

al. (2018) identified a positive impact of teacher-learner 

rapport on learners' cognitive skills. Zhou (2021) 

conducted a study focused on exploring the influence of 

teacher-learner rapport on learner engagement within 

educational environments, highlighting the positive effects 

of establishing rapport and empathy. Empathetic 

instructors, according to Schutz and DeCuir (2002), 

enhance learners' willingness to participate in educational 

settings and promote their self-confidence within the 

school environment. Varga (2017) further discovered that 

learners' desire to engage in the classroom is positively 

affected by their interactions with instructors. Nathan 

(2018) proposed that teachers who possess the ability to 

develop positive relationships with learners and understand 

their challenges can effectively enhance learners' 

motivation to participate in learning, leading to increased 

self-sufficiency and academic achievement. 

Establishing a positive emotional bond with learners in 

educational environments holds immense significance for 

educators. By demonstrating positive emotional attributes 

such as compassion, empathy, and sympathy, teachers can 
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effectively engage learners in their academic pursuits 

(Frisby et al., 2016; Wang, 2017; Wang et al., 2022). 

Cooper (2002) underscored the strong association between 

positive personal interactions, including teacher empathy, 

and teaching quality, learning accomplishments, and 

learner engagement in educational contexts. Arnold (2009) 

emphasized that fostering an emotionally positive 

atmosphere optimizes the brain's receptiveness to learning. 

Cultivating empathy within positive teacher-learner 

relationships alleviates anxiety and promotes increased 

engagement. Rogers et al. (2014) emphasized the pivotal 

role of instructors as role models, advocating the use of 

empathy, honesty, and respect during interactions with 

learners to foster emotional safety, autonomy, engagement, 

and curiosity, thereby deepening learners' active 

participation in the classroom. Hashim et al. (2014) 

confirmed the significant link between teacher-learner 

rapport and learner engagement, highlighting the 

importance of English teachers' affection, empathy, and 

genuine concern for learners' well-being in enhancing their 

willingness to actively participate in educational settings. 

Similarly, Wang et al. (2022) stressed the importance of 

integrating positive emotional behaviors, such as honesty, 

appreciation, empathy, and attentiveness to learners' needs, 

within instructional practices, as these behaviors 

fundamentally generate motivation and foster engagement. 

Bullough (2019) also highlighted that teacher empathy not 

only enhances learner engagement but also contributes to 

teachers' pursuit of social justice across diverse contexts. 

Mercer and Dörnyei (2020) emphasized the pivotal role 

of instructors in promoting learner engagement, 

recognizing its dynamic nature. They advocated for 
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instructors to adopt crucial strategies aimed at enhancing 

the commitment of EFL learners, such as demonstrating 

empathy, compassion, kindness, and providing various 

forms of support. These actions contribute to improving 

both behavioral and emotional engagement among 

learners. Khan and Armstrong (2019) echoed the 

importance of cultivating compassion, empathy, and 

sympathy among teachers as integral factors in fostering 

learner engagement and facilitating positive performance 

outcomes. Similarly, Sadoughi and Hejazi (2021) 

established a direct link between teacher support and 

academic engagement, highlighting the positive effects of 

learners experiencing empathy, affection, and support from 

their instructors. Such experiences not only enhance their 

persistence in education but also boost self-confidence and 

willingness to actively participate in educational contexts. 

Derakhshan (2021) further underscored the ethical 

responsibility of empathic instructors in facilitating 

learners' engagement in peer interactions, which 

contributes to improved educational quality and positive 

behavioral development. Additionally, Teo et al. (2022) 

demonstrated a significant correlation between English 

teachers' close relationships with learners and learner 

involvement, particularly in game-based flipped ESP 

educational contexts. This research highlighted the 

influence of teacher immediacy, emphasizing its impact on 

learner engagement. 

Implications and Suggestion for Further Research 

The importance of online learning has brought attention 

to investigating the impact of teacher empathy on student 

engagement in online contexts. Therefore, it is crucial for 

future research to focus on exploring the influence of 
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teacher empathy on student engagement in online learning 

environments. This can be achieved by designing 

instructional practices that prioritize empathy and 

engagement in online learning environments. Moreover, 

further research is needed to examine the impact of 

individual variables, such as personality traits and negative 

emotions, on learner engagement. 

The study's findings have significant implications for 

language education. In particular, language educators 

should prioritize empathy and building a relationship with 

learners to improve their engagement in the language 

classroom. Educators can create a positive learning 

environment by adapting instructional materials and 

techniques that foster positive attitudes and engagement 

among learners. Teacher educators have an essential role in 

promoting empathy and engagement among language 

teachers. They can organize workshops and provide 

strategies to help teachers improve their empathy and 

engagement skills by emphasizing the importance of 

modeling empathy, active listening, and avoiding 

interruptions during learner interactions. Policymakers 

should design engagement programs that aim to reduce 

communication apprehension among learners and promote 

positive behaviors. 

Further research is necessary to explore the relationship 

between teacher empathy and language learning outcomes. 

Longitudinal studies can provide insights into intrapersonal 

and interpersonal emotions in language learning, including 

the impact of teacher empathy on learners' working 

memory and emotional intelligence. Additionally, it is 

crucial to explore gender differences in teacher empathy 

within language learning contexts. Investigating the impact 
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of individual variables, such as personality traits and 

negative emotions, on learner engagement is also essential 

for a better understanding of the role of teacher empathy in 

language education. 

In essence, this study emphasizes the significance of 

empathy and engagement in language education, especially 

in online learning contexts. By prioritizing empathy and 

building rapport between language educators and learners, 

educators can create a positive learning environment that 

promotes motivation, enthusiasm, and concentration 

among learners. Teacher educators and policymakers can 

play a critical role in promoting empathy and engagement 

among language teachers and learners. Further research is 

needed to explore the relationships between teacher 

empathy, individual variables, and language learning 

outcomes. Ultimately, prioritizing empathy and 

engagement in language education can enhance language 

learning outcomes and contribute to the overall success of 

language learners. 
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